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1.

INTRODUCTION

1.1

A new interim syllabus

The National Council for Curriculum and Assessment developed for Leaving Certificate
Arabic a new interim syllabus, which was examined for the first time in June 2004. Leaving
Certificate examinations in Arabic in Ireland were first held in June 1997. The syllabus
examined from 1997 to 2003 inclusive was based on the Arabic curriculum taught at
secondary school level in the state system of an Arabic-speaking country. That curriculum
included a number of prescribed texts, both religious and secular.

A key feature of the new syllabus, which retains much from the older one, is the addition of
set texts from modern Arabic literature. As the majority of candidates are first language
Arabic speakers, the syllabus and examination concentrate on reading and writing skills to the
exclusion of listening and speaking. If in the future Arabic is to be taught in Ireland to ab
initio learners, a syllabus incorporating all the elements of a modern language syllabus is
likely to be put in place, as is already the case for Russian and Japanese.

1.2

Format of Examination

The format of the examination at each level was exemplified in the sample papers issued in
the autumn term of 2003 by the State Examinations Commission. The subject is examined at
two levels, Ordinary and Higher. Each level has one examination component, a 3-hour
terminal written examination designed to test reading comprehension and writing skills.
There is a limited degree of choice in two areas of the paper, in Parts Two and Four.

The examination at each level comprises four parts:

Part One (80 marks): Reading Comprehension: Unseen Text, with six questions.
o Four multiple-choice questions test the candidates’ ability to understand the main
points of the text. In each case a maximum of 5 marks is available.
o Two open-ended questions, question five (20 marks: 14, 4, 2) and question six (40
marks: 28, 8, 4) test a more subtle understanding of the text, of use of language, of the
author’s attitude towards the subject matter, etc. These two questions are marked
according to the following assessment criteria:
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Communication and Content: Candidates should be able to show good
understanding of the text by a reasoned and fluent response to the points of
argument, by expressing opinions and justifying attitudes.



Language and Application: Candidates should be able to deploy a wide range of
structures and lexis, as appropriate to their answers and points of view. Candidates
are expected to show a competent command of tenses.



Accuracy: Candidates should be able to write without any significant spelling
errors, which might impede clear transmission of meaning.

N.B.

The similarity of shape of some Arabic alphabet letters invites confusion. To avoid
such confusion, the mutiple-choice questions in Part One will be labelled, from now
on, with the “alf, baa’, jeem, daal” system, which should be used in answering.

Part Two (140 marks): Reading Comprehension: Prescribed Texts.
There are three sections in Part Two. Candidates must answer the first section (questions 7
and 8) and then answer either the second section (questions 9a and 9b) or the third section (9c
or 9d). The sections are:

o The Holy Koran (Questions 7-8):


Question 7 requires the candidates to evaluate the holy Koran text and respond to
it critically and cogently.



Question 8 is a contextual question.
and

o Classical Verse (Questions 9a + 9b):


Candidates answer one question about the text examined and one question about
its context.
or

o Modern Prose (Questions 9c + 9d) ):


Candidates answer one question about the text examined and one question about
its context.

Part Three (80 marks): Language Usage / Grammar
Questions 10 to 14 test the candidates’ knowledge of grammatical structures and their
awareness of register and style.
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Part Four (100 marks): Continuous Writing
Candidates are required to write an essay of 300-400 words on one of six topics. There are
five essay titles given, as well as one picture stimulus. The essay is marked according to the
following assessment criteria:

Higher Level

1.3

Ordinary Level

Communication and content

60

70

Application of Language

30

20

Accuracy (Spelling, Punctuation)

10

10

Numbers taking Arabic at each level

A total of 136 candidates sat the 2004 Higher Level Arabic paper, with 7 candidates sitting
the examination at Ordinary Level. These numbers are largely in keeping with the numbers in
recent years. The following table shows the numbers taking Arabic at each level since 2001:

Level

2001

2002

2003

2004

Ordinary

9

4

11

7

Higher

123

86

123

136
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2.

ORDINARY LEVEL

2.1

Introduction

A total of 7 candidates sat the Arabic examination at Ordinary Level in 2004. The great
majority of candidates presenting for Arabic take the Higher Level paper.

2.2

Performance of Candidates

The following table shows the number of candidates sitting the Ordinary Level paper in the
years 2001 to 2004 and the percentage of candidates achieving each grade in those years:
Arabic results for the Ordinary Level since 2001
Year

Total

A

B

C

D

E

F

NG

2001

9

0.0

22.2

22.2

22.3

11.1

11.1

11.1

2002

4

25.0

0.0

25.0

0.0

50.0

0.0

0.0

2003

11

18.2

18.2

27.3

18.2

9.1

9.1

0.0

2004

7

0.0

42.9

14.3

14.3

0.0

14.3

14.3

The following table shows the C+, D and E- rates for those years:
Year

Total

C+

D

E-

2001

9

44.4

22.3

33.3

2002

4

50.0

0.0

50.0

2003

11

63.6

18.2

18.2

2004

7

57.1

14.3

28.6

With such low candidate numbers, year to year comparisons of performance are of limited
value.
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2.3 Analysis of Candidate Performance
)Part One: Reading Comprehension (Unseen Texts
Most of the candidates performed well in the multiple choice questions. Some candidates
wasted time in rewriting the four choices for each question and then ticking the correct one.
Others misunderstood the task and started to give detailed answers which were irrelevant to
the task, such as the following answer for question 3:

" أﻋﺘﻘﺪ ﻋﻨﺪﻣﺎ ﻳﺼﻴﺒﻬﻢ اﻟﺨﻠﻞ ﻓﻲ ﻋﻘﻠﻬﻢ ﻳﺼﻴﺮوا ﻳﺒﺤﺜﻮن ﻋﻦ اﻟﺴﺒﺐ ﻟﻤﺎ آﺎﻧﻮا
أﻃﻔﺎل وﺡﺘﻰ آﺒﺮوا أﻳﻦ هﻮ اﻟﺴﺒﺐ وﻣﻦ أﻳﻦ ﺏﺪأ وﻣﻦ أﻳﻦ أﺕﻰ ﻷن ﻣﻦ آﺜﺮة
اﻟﺪراﺱﺎت اﻟﺘﻲ ﻳﻌﻤﻠﻮﻧﻬﺎ ﻓﻲ ﺡﻴﺎﺕﻬﻢ ﺕﺠﻌﻠﻬﻢ ﻳﻔﻘﺪون ﺡﻴﺎﺕﻬﻢ وﻳﻬﺘﻤﻮن ﻓﻲ اﻟﺪراﺱﺔ
آﻞ اﻟﻮﻗﺖ وهﺬا ﺷﻰء ﻏﻲ ﺝﻴﺪ ﻟﻬﻢ ".
In questions 5 and 6 of this part, responses seemed to fall mainly into three categories.
o Those giving a good account of the required points in the candidate’s own words and
style, with some expressions from the text and staying within the required number of
words. Such responses were awarded higher scores as in the following examples:
Question 5:

" ﻳﻘﻮم اﻟﻤﺪرﺱﻮن واﻹدارة ﺏﺎﺕﺎﺡﺔ اﻟﻔﺮص اﻟﻌﻠﻤﻴﺔ اﻟﺠﻴﺪة ﻟﻠﺘﻼﻣﻴﺬ ﻟﺨﻮﺿﻬﺎ
واﻻﺏﺪاع ﺏﻬﺎ .وﻓﻲ ﻧﻔﺲ اﻟﻮﻗﺖ ﻳﻮﺝﻬﻮﻧﻬﻢ اﻟﺘﻮﺝﻴﻪ اﻟﺼﺤﻴﺢ ﻟﻴﺤﺴﻨﻮا اﻟﺘﺼﺮف
وﻟﻴﻜﻮﻧﻮا ﻋﻀﻮا ﻧﺎﻓﻌﺎ ﻷﻧﻔﺴﻬﻢ وﻷهﻠﻴﻬﻢ وﻟﻤﺠﺘﻤﻌﻬﻢ " .
Question 6:

" ﺕﻀﺎهﻲ اﻷﺱﺮة ﺝﻤﻴﻊ اﻟﻤﺮاآﺰ اﻟﺘﺮﺏﻮﻳﺔ ﻓﻲ ﺕﺄﺙﻴﺮهﺎ ﻓﻲ ﺕﺮﺏﻴﺔ اﻷﺏﻨﺎء وﻧﺸﺄﺕﻬﻢ.
ﻓﺒﺎﻹﺿﺎﻓﺔ إﻟﻰ اﻟﻨﺼﺎﺋﺢ واﻟﺘﻮﺝﻴﻬﺎت اﻟﺒﻨﺎءة اﻟﻤﺴﺘﻤﺮة ﻣﻦ ﻗﺒﻞ اﻷﺏﻮﻳﻦ ﻷﺏﻨﺎﺋﻬﻢ ﻓﻲ
ﻣﺴﺎﻋﺪﺕﻬﻢ ﻓﻲ رﺱﻢ ﻣﺴﺘﻘﺒﻠﻬﻢ ﻧﺠﺪ ﻟﺘﺼﺮﻓﺎت اﻷﺏﻮﻳﻦ وﻋﺎداﺕﻬﻢ ﻓﻲ اﻟﻤﺠﺘﻤﻊ اﻷﺙﺮ
اﻷآﺒﺮ ﻓﻲ اﻟﺘﻮﺝﻴﻪ اﻟﻤﻄﻠﻮب ﻣﻦ ﺥﻼل ﺕﻘﻠﻴﺪ أﺏﻨﺎﺋﻬﻢ ﻟﻬﻢ ﻓﻲ اﻟﺤﻴﺎة .وﻟﺬا ﻳﺠﺐ ﻋﻠﻰ
اﻵﺏﺎء أن ﻳﻜﻮﻧﻮا اﻟﻘﺪوة اﻟﺤﺴﻨﺔ ﻷﺏﻨﺎﺋﻬﻢ ,وﻟﻴﺲ هﻨﺎك أﻳﺔ ﺝﺪوى ﻟﻨﺼﺢ اﻷب ﻻﺏﻨﻪ
ﺏﻤﺎ ﻻ ﻳﻘﻮم ﺏﻔﻌﻠﻪ هﻮ ﻗﺒﻠﻪ ،ﻓﻌﻠﻰ اﻷب ﺕﻘﻮﻳﻢ ﻧﻔﺴﻪ ﻗﺒﻞ أﺏﻨﺎﺋﻪ آﻤﺎ ﻳﻘﻮل اﻟﻤﺜﻞ اﻟﻌﺮﺏﻲ:
ﻞ"".
ﺐ ﻳﺪاوي اﻟﻨﺎس وهﻮ ﻋﻠﻴ ُ
"ﻃﺒﻴ ٌ
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o The second category of responses was a straightforward transcription of the text with
no personal input. Though some transcriptions were of the relevant part of the text,
few marks were awarded as there was no manipulation of the text to demonstrate
comprehension.
o

The third category of responses was by candidates who appeared not to have
understood the questions and transcribed bits and pieces from the text without making
much sense as in the following examples:
Question 5:

ﺕﻌﻤﻞ ﻋﻠﻰ ﺕﻮﻋﻴﺔ اﻟﺘﻠﻤﻴﺬ ﻗﺒﻞ اﻷﺱﺮة وﺏﻌﺪهﺎ ﻟﻴﻤﻴﺰ ﺏﻴﻦ اﻟﺼﺢ واﻟﺨﻄﺄ ﻟﻠﺒﺤﺚ ﻋﻦ
.اﻷﺱﺒﺎب ﻓﻲ اﻟﺴﻨﻮات اﻷوﻟﻰ ﻣﻦ اﻟﻌﻤﺮ
Question 6:

ﻳﺠﺐ ﻋﻠﻰ اﻷﺱﺮة أن ﺕﺘﻌﺮف ﻋﻠﻰ اﻟﺨﺼﺎﺋﺺ اﻟﻨﻔﺴﻴﺔ واﻟﻌﻘﻠﻴﺔ واﻻﺝﺘﻤﺎﻋﻴﺔ
".ﻷﺏﻨﺎﺋﻬﺎ وأن ﺕﻌﺮف ﺡﻘﻴﻘﺔ دورهﺎ ﻓﻲ اﻟﻤﺠﺘﻤﻊ ﻣﻊ ﺕﻄﻮر اﻟﺤﻴﺎة اﻹﻧﺴﺎﻧﻴﺔ
The very few candidates who belonged to this category gained few marks.

Part Two: Reading Comprehension: Prescribed Texts
o Part Two, Section 1: The Holy Koran
This was the most successful section for all candidates except the one candidate who
found difficulty with all the questions and scored a ‘No grade’. The following is an
example of one of the good answers for questions 7 and 8:

Question 7:

." ﺏﻴﻨﻤﺎ آﺎن ﻣﻮﺱﻰ واﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﻳﻤﺸﻴﺎن وﺝﺪا ﺱﻔﻴﻨﺔ ﻻ ﻧﻘﺺ وﻻ ﻋﻴﺐ ﻓﻴﻬﺎ
 وﺏﻌﺪ إﻟﺤﺎح ﻣﻮﺱﻰ وﻋﺪم ﺹﺒﺮﻩ ﻋﻠﻰ ﻣﺎ آﺎن. أﺱﺮع اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ وﻗﺎم ﺏﺨﺮﻗﻬﺎ
ﻳﻘﻮم ﺏﻪ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﺏﻴﻦ ﻟﻪ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﺏﺄن اﻟﺴﻔﻴﻨﺔ آﺎﻧﺖ ﻟﻤﺴﺎآﻴﻦ ﻳﻘﺘﻨﻮن
 وآﺎن هﻨﺎك ﺱﻠﻄﺎن ﻇﺎﻟﻢ وﺝﺎﺋﺮ،رزﻗﻬﻢ ﻣﻦ وراﺋﻬﺎ وآﺎﻧﺖ ﻣﺼﺪر ﻋﻴﺸﻬﻢ اﻟﻮﺡﻴﺪ
 ﻓﺄﺡﺪث ﻓﻴﻬﺎ ﺥﺮﻗﺎ ﻹﺏﻌﺎد ﻧﻈﺮﻩ ﻋﻨﻬﺎ وﻷن ﺕﺒﻘﻰ ﻣﻦ، ﻳﺴﺘﻮﻟﻲ ﻋﻠﻰ اﻟﺴﻔﻦ اﻟﺴﻠﻴﻤﺔ
.ﻧﺼﻴﺐ أوﻻﺋﻚ اﻟﻤﺴﺎآﻴﻦ
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Question 8:

 وﻣﺎ هﺬا إﻻ ﺝﺰء ﺹﻐﻴﺮا ﻣﻦ، " رﺡﻤﺔ اﷲ واﺱﻌﺔ ﺷﻤﻠﺖ ﺝﻤﻴﻊ اﻟﻜﺎﺋﻨﺎت اﻟﺤﻴﺔ
 وﻓﻲ هﺬﻩ اﻵﻳﺎت ﺥﻴﺮ ﻣﺎ ﺏﻴﻨﻪ. ﻓﻴﺎ ﻟﻬﺎ ﻣﻦ رﺡﻤﺔ ﻟﻮ أﻧﻌﻢ اﷲ ﻋﻠﻴﻬﺎ ﺏﻜﺎﻣﻠﻬﺎ،رﺡﻤﺘﻪ
 وﻓﻲ اﻟﻮﻗﺖ ﻧﻔﺴﻪ ﻗﻠﺔ ﺹﺒﺮ ﻋﺒﺎدﻩ ﺡﺘﻰ وﻟﻮ،اﷲ ﻣﻦ ﺱﻌﺔ رﺡﻤﺘﻪ وآﺮم ﻋﻈﻤﺘﻪ
 ﻳﺘﺒﻴﻦ ﻟﻨﺎ ﻣﻦ اﻵﻳﺎت اﻟﻜﺮﻳﻤﺔ ﺏﺄن اﻟﻨﺒﻲ ﻣﻮﺱﻰ ﻋﻠﻴﻪ اﻟﺴﻼم ﻟﻢ ﻳﺴﺘﻄﻊ.آﺎﻧﻮا أﻧﺒﻴﺎء
ﺹﺒﺮا وآﺎن ﻋﺠﻮﻻ )آﻘﻮﻟﻪ ﺕﻌﺎﻟﻰ "وﺥُﻠﻖ اﻹﻧﺴﺎن ﻋﺠﻮﻻ"( وﻟﻢ ﻳﻒ ﺏﻮﻋﺪﻩ ﺏﻌﺪم
.  واﻻﻟﺘﺰام ﺏﺎﻟﺼﻤﺖ واﻻﻋﺘﺮاض ﻋﻠﻰ ﻣﺎ ﻳﻔﻌﻠﻪ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ،اﻟﺘﺴﺎؤل واﻻﺱﺘﻔﺴﺎر
ﻓﻘﺪ أﺏﺪى ﺡﻴﺮﺕﻪ وﺕﺴﺎؤﻟﻪ وﺕﺸﻜﻜﻪ ﻓﻲ أﻓﻌﺎل اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﻣﺜﻞ ﻋﻴﺐ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ
 وﺏﻨﺎء ﺡﺎﺋﻂ ﻣﻦ،  وﻗﺘﻞ اﻟﻄﻔﻞ اﻟﺼﻐﻴﺮ ﻣﻦ دون ﺱﺒﺐ، ﻟﻠﺴﻔﻴﻨﺔ اﻟﺼﺎﻟﺤﺔ ﻟﻠﻌﻤﻞ
" .دون أﺝﺮ
o Part Two, Section 2: Classical Verse
This part was more popular among candidates than section 3. Candidates were able to
analyse the meaning of the poem in question ( أ:9), and seemed to have good
knowledge of the poet in answering ( ب:9).
o Part Two, Section 3: Modern Prose
This section was less popular than section two among the candidates.

Part Three: Language Usage / Grammar
Many candidates performed poorly and some very poorly indeed in this part of the
examination, obtaining a score below their average performance in other parts of the
paper. The language usage question was a new style of question introduced in the new
interim syllabus and sample papers, and candidates may have been unsure how to prepare
for it. Possibly they may have based their work of preparation on previous examination
papers without paying sufficient attention to the specifications of the new syllabus. To
offset the disadvantage to candidates, a once-off measure for the year 2004 only was
introduced into the marking of language usage. Added to the generally poor score of a
candidate in this part of the examination was a base mark, reflecting his/her ability to
display grammatical competence in the ‘application of language’ element of Part Four
(question 15). In an appendix to this report, there is a list of the grammar elements with
which candidates should be familiar in preparing for this question in future years.
Part Four: Continuous Writing
Candidates showed excellent competence in answering this part. The most popular choice
was section ( ) ت, while sections (  أand  ) حwere among the most unpopular.
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3.

HIGHER LEVEL

3.1

Introduction

A total of 136 candidates sat the Arabic examination at Higher Level in 2004.

3.2

Performance of Candidates

The following table shows the number of candidates sitting the Higher Level paper in the
years 2001 to 2004 and the percentage of candidates achieving each grade in those years:
Arabic results for the Higher Level since 2001
Year

Total

A

B

C

D

E

F

NG

2001

123

23.6

39.8

23.6

8.9

3.3

0.8

0.0

2002

86

16.3

44.2

29.1

8.1

2.3

0.0

0.0

2003

123

35.8

35.8

15.4

8.1

3.3

0.0

1.6

2004

136

25.7

44.1

19.1

8.8

1.5

0.7

0.0

The following table shows the C+, D and E- rates for those years:
Year

Total

C+

D

E-

2001

123

87.0

8.9

4.1

2002

86

89.6

8.1

2.3

2003

123

87.0

8.1

4.9

2004

136

89.9

8.8

2.2

The tables above show that candidates sitting this paper level have achieved very high grades,
with a high percentage of As and Bs, an honours rate in the high Eighties every year, and a
very low failure rate. It is possible that as a first language paper, even the new Arabic
examination is more restricted in terms of prescribed texts and less demanding than the
equivalent English or Irish papers, which are also taken as mother tongue by the vast majority
of candidates in Ireland and where results are markedly more moderate.
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3.3

Analysis of Candidate Performance

Part One: Reading Comprehension (Unseen Texts)
Questions 1 to 4 were multiple choice types which required the candidates to write down the
letter of the correct answer. Less than 30% of the candidates managed to score full marks.
However, very few failed to give any correct answer. A few candidates wasted time in
copying all the options and then ticking what they thought could be the correct one. Many
candidates seemed to confuse the Arabic letters. It might be preferable if they were to write
down the letter and also the text of their selected option only.

In answering questions 5 and 6 the candidates were expected to recognise the main points and
write them down mainly in their own style in a limited number of words. The majority
managed to give their own explanation regarding the required points. The responses received
fall into three categories.
o The most successful responses were those which gave a good account of the required
points, in the candidate’s own words and style, with some expressions from the text
within the required number of words. Such responses were awarded high scores as in
the following example:
Question 5:

" ﻳﺮى اﻟﻤﺆﻟﻒ أن اﻟﻜﺎﺕﺐ اﻟﻤﻌﺎﺹﺮ اﻟﻨﺎﺝﺢ هﻮ ذﻟﻚ اﻟﻜﺎﺕﺐ اﻟﺬي ﻳﻄﻮر آﺘﺎﺏﺎﺕﻪ
وأﺱﻠﻮﺏﻪ ﻣﻊ اﻟﺘﻄﻮر اﻟﺤﻀﺎري واﻟﺜﻘﺎﻓﻲ وأن ﻳﻜﺘﺐ ﺏﻤﺎ ﻳﺴﺘﺬوﻗﻪ وﻳﺤﺘﺎﺝﻪ ﻣﺠﺘﻤﻌﻪ
اﻟﺴﺮﻳﻊ اﻟﺘﺤﻮل ﺏﺘﻌﺒﻴﺮﻩ ﻋﻦ رأي أﻓﺮادﻩ ﻣﺸﺎرآﺎ ﻟﻬﻢ ﻓﻲ ﻣﺸﺎآﻠﻬﻢ وﻓﻲ وﺿﻊ اﻟﺤﻠﻮل
". اﻟﻤﻤﻜﻨﺔ ﻟﻤﻮاآﺒﺔ هﺬا اﻟﺘﻄﻮر
o The second category of responses was transcription of text with no personal input on
the part of the candidate. Though in some cases only the relevant part of the text was
copied down, few marks were awarded as there was no manipulation of the text to
demonstrate comprehension.
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o The third category of responses was by candidates who appeared not to have
understood the questions and transcribed bits and pieces from the text without making
much sense as in the following examples:
Question 5:

"رأﻳﻪ ﻓﻴﻪ  ،أن اﻟﻜﺎﺕﺐ إﻧﺴﺎن وهﺐ ﻧﻔﺴﻪ إﻟﻰ ﻣﺠﺘﻤﻌﻪ  ،ﻟﻴﻜﻮن هﻮ اﻟﺼﻮت اﻟﻮﺡﻴﺪ
ﻟﻬﺬا اﻟﻤﺠﺘﻤﻊ أﻣﺎم اﻟﻨﺎس .ﻓﻬﻮ ﻳﻌﺠﺐ ﺏﻬﺬا اﻹﻧﺴﺎن اﻟﺬي ﻳﻼﻣﺲ اﻟﻤﺠﺘﻤﻊ اﻟﻌﺮﺏﻲ
اﻟﻤﺎدي اﻟﺴﺮﻳﻊ اﻟﺘﺤﻮل  .ﻓﻬﻮ اﻷدﻳﺐ اﻟﻜﺎﺋﻦ اﻟﺤﻲ اﻟﺬي ﻗﺼﺮت أدوات اﻧﺘﺎﺝﻪ ﻋﻦ
ﻣﺴﺎﻳﺮة اﻟﺘﻄﻮر اﻟﺠﺪﻳﺪ وهﻀﻢ هﺬﻩ اﻟﺤﻀﺎرة واﺱﺘﻴﻌﺎب اﻟﺜﻘﺎﻓﺔ اﻟﻐﺮﺏﻴﺔ ﻷﻧﻪ هﻮ
ﻧﻔﺴﻪ ﻣﺠﻤﻮﻋﺔ ﺡﻴﺔ ﻟﻠﻌﻼﻗﺎت اﻟﻔﻜﺮﻳﺔ واﻟﻤﻈﺎهﺮ اﻟﺤﻀﺎرﻳﺔ ﻳﺠﺴﻢ ﺏﻔﻜﺮﻩ اﻟﻤﺸﻜﻼت
اﻟﻤﻮاﻓﻘﺔ ﻟﻠﻄﺒﻴﻌﺔ اﻟﻤﻨﺘﺠﺔ ".
Question 6:

" أن اﻟﻤﺠﺘﻤﻊ  ،ﺏﺴﺒﺐ اﻟﻤﻌﺎﻳﺮة  ،ﻟﻢ ﻳﻌﺪ ذﻟﻚ اﻟﻤﺠﺘﻤﻊ اﻟﺴﻄﺤﻲ  ،ﻻ هﻢ ﻟﻪ إﻻ
رﺿﺎء اﻟﺴﻼﻃﻴﻦ واﻟﻤﻠﻮك  .ﻓﺒﺎﻟﻤﻌﺎﻳﺮة  ،ﺏﺪأ اﻟﻤﺠﺘﻤﻊ اﻟﻬﺎدىء ﺏﺎﻟﺘﻤﺮد  ،وﺕﻌﺮف
ﻋﻠﻰ أﺷﻴﺎء رﺏﻤﺎ آﺎن ﻳﺠﻬﻠﻬﺎ  ،وﺏﺪأ ﻳﺮﺱﻢ اﻟﻌﻼﻗﺎت اﻟﺘﻲ ﻳﺒﺤﺚ ﻋﻦ أﺱﺒﺎﺏﻬﺎ ﻓﻲ
اﻟﺴﻨﻮات اﻷوﻟﻰ ﻣﻦ اﻟﻌﻤﺮ  .وهﻜﺬا ﻳﺼﺒﺢ ﻟﻠﻤﻌﺎﻳﺮة اﻟﺪور اﻟﻔﻌﺎل ﻓﻲ ﺝﻌﻞ اﻟﻨﺎس
ﻳﺴﻤﻌﻮن وﻳﻬﺘﻤﻮن ﺏﻤﺎ ﻳﻜﺘﺒﻪ اﻷدﻳﺐ ﻓﻲ اﻟﻤﺠﺘﻤﻊ ".

Part Two: Reading Comprehension: Prescribed Texts
o Part Two, Section 1: The Holy Koran
This compulsory section was well answered by most candidates. They seemed to have
enjoyed answering and were able to demonstrate good understanding and
competence. The following is an example of good answers for questions 7 and 8:
Question 7:

" رﺡﻤﺔ اﷲ واﺱﻌﺔ ﺷﻤﻠﺖ ﺝﻤﻴﻊ اﻟﻜﺎﺋﻨﺎت اﻟﺤﻴﺔ  ،وﻣﺎ هﺬا إﻻ ﺝﺰء ﺹﻐﻴﺮا ﻣﻦ
رﺡﻤﺘﻪ ،ﻓﻴﺎ ﻟﻬﺎ ﻣﻦ رﺡﻤﺔ ﻟﻮ أﻧﻌﻢ اﷲ ﻋﻠﻴﻬﺎ ﺏﻜﺎﻣﻠﻬﺎ .وﻓﻲ هﺬﻩ اﻵﻳﺎت ﺥﻴﺮ ﻣﺎ ﺏﻴﻨﻪ
اﷲ ﻣﻦ ﺱﻌﺔ رﺡﻤﺘﻪ وآﺮم ﻋﻈﻤﺘﻪ ،وﻓﻲ اﻟﻮﻗﺖ ﻧﻔﺴﻪ ﻗﻠﺔ ﺹﺒﺮ ﻋﺒﺎدﻩ ﺡﺘﻰ وﻟﻮ
آﺎﻧﻮا أﻧﺒﻴﺎء .ﻳﺘﺒﻴﻦ ﻟﻨﺎ ﻣﻦ اﻵﻳﺎت اﻟﻜﺮﻳﻤﺔ ﺏﺄن اﻟﻨﺒﻲ ﻣﻮﺱﻰ ﻋﻠﻴﻪ اﻟﺴﻼم ﻟﻢ ﻳﺴﺘﻄﻊ
ﺹﺒﺮا وآﺎن ﻋﺠﻮﻻ )آﻘﻮﻟﻪ ﺕﻌﺎﻟﻰ "وﺥُﻠﻖ اﻹﻧﺴﺎن ﻋﺠﻮﻻ"( وﻟﻢ ﻳﻒ ﺏﻮﻋﺪﻩ ﺏﻌﺪم
اﻟﺘﺴﺎؤل واﻻﺱﺘﻔﺴﺎر ،واﻻﻟﺘﺰام ﺏﺎﻟﺼﻤﺖ واﻻﻋﺘﺮاض ﻋﻠﻰ ﻣﺎ ﻳﻔﻌﻠﻪ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ .
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ﻓﻘﺪ أﺏﺪى ﺡﻴﺮﺕﻪ وﺕﺴﺎؤﻟﻪ وﺕﺸﻜﻜﻪ ﻓﻲ أﻓﻌﺎل اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﻣﺜﻞ ﻋﻴﺒﻪ ﻟﻠﺴﻔﻴﻨﺔ
اﻟﺼﺎﻟﺤﺔ ﻟﻠﻌﻤﻞ  ،وﻗﺘﻞ اﻟﻄﻔﻞ اﻟﺼﻐﻴﺮ ﻣﻦ دون ﺱﺒﺐ  ،وﺏﻨﺎء ﺡﺎﺋﻂ ﻣﻦ دون أﺝﺮ.
ﻟﻢ ﻳﻜﻦ ﻟﻠﻌﺒﺪ اﻟﺼﺎﻟﺢ إﻻ ﺏﻮﺿﻊ ﺡﺪ ﻟﺘﺪﺥﻞ ﻣﻮﺱﻰ ﻋﻠﻴﻪ اﻟﺴﻼم ﺏﺈﻋﻄﺎﺋﻪ ﺝﻮاﺏﺎ ﻟﻜﻞ
ﻣﺎ ﻟﻢ ﻳﺼﺒﺮ ﻋﻠﻴﻪ .ﻓﺎﻟﺴﻔﻴﻨﺔ آﺎﻧﺖ ﻟﻤﺴﺎآﻴﻦ ﻳﻘﺘﻨﻮن رزﻗﻬﻢ ﻣﻦ وراﺋﻬﺎ وآﺎت ﻣﺼﺪر
ﻋﻴﺸﻬﻢ اﻟﻮﺡﻴﺪ ،وآﺎن هﻨﺎك ﺱﻠﻄﺎن ﻇﺎﻟﻢ وﺝﺎﺋﺮ ﻳﺴﺘﻮﻟﻲ ﻋﻠﻰ اﻟﺴﻔﻦ اﻟﺴﻠﻴﻤﺔ ،
ﻓﺄﺡﺪث ﻓﻴﻬﺎ ﺥﺮﻗﺎ ﻹﺏﻌﻠﺪ ﻧﻈﺮ ذﻟﻚ اﻟﺴﻠﻄﺎن اﻟﺠﺎﺋﺮ ﻋﻨﻬﺎ .أﻣﺎ اﻟﻐﻼم ﻓﻜﺎن ﺷﻘﻴﺎ
وﺱﻴﻜﻮن ﻋﺎﻟﺔ وﻣﺼﺪر ﻋﺬاب وﺷﻘﺎء ﻷﺏﻮﻳﻪ اﻟﺼﺎﻟﺤﻴﻦ  .وأﻣﺎ اﻟﺤﺎﺋﻂ ﻓﻜﺎن ﻟﻐﻼﻣﻴﻦ
ﺹﻐﻴﺮﻳﻦ ﻳﺘﻴﻤﻴﻦ  ،وآﺎن ﺕﺤﺘﻪ آﻨﺰ ﻟﻬﻤﺎ دﻓﻨﻪ ﻟﻬﻤﺎ أﺏﻮﻳﻬﻤﺎ وﻟﻜﻲ ﻻ ﻳﺴﺘﺤﻮذ ﻋﻠﻴﻪ
أﺡﺪ ﺡﺘﻰ ﻳﻜﻮن ﻣﻦ ﻧﺼﻴﺒﻴﻬﻤﺎ ﻋﻨﺪﻣﺎ ﻳﻜﺒﺮان أﻣﺮ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﺏﻺﻋﺎدة ﺏﻨﺎﺋﻪ .ﻓﻤﻦ
هﺬا ﻳﺘﺒﻴﻦ ﻟﻨﺎ آﻴﻒ ﻳﻐﻤﺮﻧﺎ اﷲ ﺏﺮﺡﻤﺘﻪ ﻣﻦ ﺡﻴﺚ ﻻ ﻧﺪري  ،وآﻴﻒ ﺕﻌﻢ هﺬﻩ اﻟﺮﺡﻤﺔ
آﻞ اﻟﻨﺲ ﻣﻦ ﺕﻘﻲ أو ﻇﺎﻟﻢ وﻓﻲ ﻓﻲ آﻞ ﻣﻜﺎن أو زﻣﺎن ".
Question 8:

" هﻨﺎك ﻓﺮق آﺒﻴﺮ ﺏﻴﻦ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ وﺏﻴﻦ ﻣﻮﺱﻰ ﻋﻠﻴﻪ اﻟﺴﻼم  .ﻓﻜﺎن اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ
ﻳﻘﻮم ﺏﻤﺎ أﻣﺮﻩ اﷲ ﺕﻌﺎﻟﻰ  ،أﻣﺎ ﻣﻮﺱﻰ ﻓﻜﺎ ﻋﻠﻴﻪ أن ﻳﻠﺘﺰم ﺏﺎﻟﺼﺒﺮ آﻤﻰ وﻋﺪ ﺏﻪ اﻟﻌﺒ َﺪ
اﻟﺼﻠﺢ  .ﻓﻌﺪم اﺱﺘﻄﺎﻋﺔ ﻣﻮﺱﻰ اﻟﺼﺒﺮ ﻋﻠﻰ ﻣﺎ آﺎن ﻳﻘﻮم ﺏﻪ اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﺏﺎﻟﺮﻏﻢ
ﻣﻦ ﻣﻌﺮﻓﺘﻪ ﺏﺄن ﻟﻜﻞ ﻣﺎ ﻗﺎم ﺏﻪ اﻟﻌﺒﺪ اﻟﺼﻠﺢ ﻟﻪ ﺡﺠﺘﻪ وﻓﻴﻪ ﺥﻴﺮ ﻟﻠﻨﺎس  .ﻓﻠﻢ ﻳﺼﺒﺮ
ﻣﻮﺱﻰ ﻋﻠﻰ ﺥﺮق اﻟﻌﺒﺪ اﻟﺼﺎﻟﺢ ﻟﻠﺴﻔﻴﻦ اﻟﺴﻠﻴﻤﺔ  ،وﻋﻠﻰ ﻗﺘﻞ اﻟﻐﻼم ﻣﻦ دون ﺱﺒﺐ
ﻇﺎهﺮ  ،وﻋﻠﻰ إﻋﺎدة ﺏﻨﺎء اﻟﺤﺎﺋﻂ ﻣﻦ دون ﺱﺒﺐ أو أو ﻷﺝﺮ  .ﻓﺈن ﻟﻢ ﻳﺘﻌﺠﻞ ﻣﻮﺱﻰ
وﻳﻨﻘﺾ وﻋﺪﻩ ﻓﻲ اﻟﺼﺒﺮ  ،آﻤﺎ أﻋﺘﻘﺪ  ،ﻟﻜﺎﻧﺖ هﻨﺎك أﻣﻮر أﺥﺮى ﻟﻘﺎم ﺏﻬﺎ اﻟﻌﺒﺪ
اﻟﺼﺎﻟﺢ واﻟﺘﻲ ﻣﻨﻬﺎ ﻧﺄﺥﺬاﻟﻌﺒﺮ واﻟﻨﺼﺎﺋﺢ .ﻓﻜﺎن ﻟﺨﺮق اﻟﺴﻔﻴﻨﺔ ﺥﻴﺮ ﻷﺹﺤﺎﺏﻬﺎ
اﻟﻤﺴﺎآﻴﻦ  ،وآﺎن ﻟﻘﺖ اﻟﻐﻼم ﺥﻴﺮ ﻷﺏﻮﻳﻪ  ،وآﺎن ﻹﻗﺎﻣﺔ اﻟﺠﺪار ﺥﻴﺮ ﻟﻠﻴﺘﻴﻤﻴﻦ
اﻟﺼﻐﻴﺮﻳﻦ  .وﺕﺒﻴﻦ اﻵﻳﺔ اﻟﻜﺮﻳﻤﺔ "ذﻟﻚ ﺕﺄوﻳﻞ ﻣﺎ ﻟﻢ ﺕﺴﺘﻄﻊ ﻋﻠﻴﻪ ﺹﺒﺮا" ﻋﺪم ﻣﻘﺪرة
اﻹﻧﺴﺎن ﻋﻠﻰ اﻟﺼﺒﺮ واﻟﺬي ﻳﺘﻤﺜﻞ ﺏﻌﺪم ﻣﻘﺪرة ﺏﺎﻟﻨﺒﻲ ﻣﻮﺱﻰ ﻋﻠﻴﻪ اﻟﺴﻼم ﻋﻠﻰ
اﻟﺼﺒﺮ".
o Part Two, Section 2: Classical Verse
Over 80% of candidates chose to answer this section rather than section three. Most of
 ) asking theأ ( the answers were satisfactory except for the part in question 9
 ) in the poem.اﻟﻌﺮوض واﻟﻘﻮاﻓﻲ ( candidates to give their account of the poetic features
Some candidates’ answers were too brief, a few wrote too much, while the majority
expressed the main points keeping their words within the required limit as in the
following example:
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) أ ( Question 9

" ﺕﺼﻮر اﻷﺏﻴﺎت ﺹﻮرة ﻟﺤﻴﺎة آﺎن ﻳﻌﻴﺸﻬﺎ اﻟﺼﻌﺎﻟﻴﻚ وهﻢ ﺝﻤﺎﻋﺔ ﻣﻦ اﻟﻨﺎس
ﺕﺠﺮدوا واﻧﺴﻠﺨﻮا ﻋﻦ ﻋﺎدات ﻗﺒﻴﻠﺘﻬﻢ ﻷﺱﺒﺎب آﺜﻴﺮة  .وﻓﻲ هﺬﻩ اﻷﺏﻴﺎت ﻧﺠﺪ اﻟﺸﺎﻋﺮ
ﻳﺨﺎﻃﺐ وﻳﻨﺎﺷﺪ ﻗﻮﻣﻪ ﺏﺎﻟﺮﺡﻴﻞ إﻟﻰ ﻣﻜﺎن ﺙﺎن وﻳﺤﺬرهﻢ إن ﻟﻢ ﻳﻔﻌﻠﻮا ذﻟﻚ ﻓﺴﻴﻘﻮم هﻮ
ﺏﺬﻟﻚ وﺱﻴﺒﺘﻌﺪ ﻣﺒﻴﻨﺎ ﺏﺄن أرض اﷲ واﺱﻌﺔ وأﻧﻪ ﺱﻴﺠﺪ ﻓﻴﻬﺎ آﺮاﻣﺘﻪ وﻋﺰة ﻧﻔﺴﻪ  ،ﻓﻬﻮ
ﺱﻮف ﻟﻦ ﻳﺒﻖ ﻓﻲ ﻣﻜﺎن ﻋﺎﻧﻰ ﻓﻴﻪ ﻣﺮارة اﻟﺬل واﻟﻬﻮان  ،وﻳﻀﻴﻒ ﺏﺄﻧﻪ ﻟﻴﺲ وﺡﺪﻩ
ﻓﻲ هﺬﻩ اﻷﺡﺮاش واﻟﺼﺤﺎرى ،ﻓﻬﻨﺎك ﻣﻦ ﻳﺸﺎرآﻪ ﻓﻴﻬﺎ ﻣﺜﻞ اﻟﺜﻌﺎﻟﺐ واﻟﻨﻤﻮر
وﺱﻴﻜﻮﻧﻮن ﺥﻴﺮ ﺝﻠﻴﺲ ﻟﻪ وﺱﻴﺴﻤﻌﻮن ﻣﻨﻪ وﺱﻮف ﻟﻦ ﻳﺒﻮﺡﻮن ﺏﺄﺱﺮارﻩ ﻣﻬﻤﺎ
ﺡﺪث".

o Part Two, Section 3: Modern Prose
This section was less popular than section two among the candidates. Where it was
attempted, the answers generally were satisfactory. Some answers were exceptionally
good such as the following:

" اﻟﺰﻳﻦ ﺷﺨﺼﻴﺔ ﺿﻌﻴﻔﺔ ﻳﺤﺎول اﻟﻨﺎس إﺷﻌﺎرﻩ ﺏﺄﻧﻪ ﻏﺮﻳﺐ وﺷﺎذ  ،ﻓﻬﻮ ﻳﺤﻤﻞ ﻓﻲ
ﻧﻔﺴﻪ أﻓﻜﺎر آﺜﻴﺮة ﺡﺎﻗﺪة ﻋﻠﻰ آﻞ ﻣﻦ ﻳﻨﻈﺮ إﻟﻴﻪ  ،وﻟﻌﻠﻪ ﻳﻜﺮﻩ اﻹﻣﺎم ﻷﻧﻪ ﺹﺎﺡﺐ
اﻟﻤﺴﺠﺪ وهﻮ اﻟﺬي ﻳﺆم اﻟﻨﺎس ﻓﻲ اﻟﺼﻼة  ،ﻓﻬﻮ رﺝﻞ دﻳﻦ  ،وﻷن اﻟﺰﻳﻦ داﺋﻤﺎ
ﻳﺤﺴﺐ ﻧﻔﺴﻪ وﻟﻴﺎ ﺹﺎﻟﺤﺎ آﻤﺎ ﺝﻌﻠﻪ اﻟﻨﺎس ﻳﻌﺘﻘﺪ ذﻟﻚ  ،ﻓﺈن ﻣﺠﺮد وﺝﻮد اﻹﻣﺎم ﺏﻴﻦ
اﻟﻨﺎس آﻤﺴﺘﺸﺎر دﻳﻨﻲ واﺝﺘﻤﺎﻋﻲ  ،وأﻧﻪ ﻓﻲ ﻣﻮﺿﻊ إآﺒﺎر وإﺝﻼل ﻓﻲ ﻋﻴﻮن اﻟﻨﺎس
 ،وأن اﻟﺰﻳﻦ ﻳﻘﻊ ﻓﻲ ﻣﻮﻗﻊ ﻣﻌﺎآﺲ ﻟﻪ ﻓﻲ ﻧﻔﻮس اﻟﻨﺎس  ،رﺏﻤﺎ ﻣﺠﺮد ذﻟﻚ أﺙﺎر اﻟﺰﻳﻦ
وأﻏﻀﺒﻪ وﺝﻌﻠﻪ ﻳﺤﻘﺪ ﻋﻠﻰ اﻹﻣﺎم .
وﻟﻜﻨﻪ ﻓﻲ ﻧﻔﺲ اﻟﻮﻗﺖ ﺡﻨﻮن ﻃﻴﺐ ﻳﺸﻔﻖ وﻳﺤﺐ اﻟﺤﻨﻴﻦ  ،وهﻮ اﻟﻮﻟﻲ اﻟﺼﺎﻟﺢ اﻟﺬي
أﺥﺒﺮ ﺏﺄﻧﻪ ﺱﻮف ﻳﺘﺰوج أﺡﻠﻰ ﺏﻨﺎت اﻟﻘﺮﻳﺔ وأﺝﻤﻠﻬﻦ  ،ﻓﻬﺬا ﺝﻌﻞ اﻟﺰي ﺱﻌﻴﺪا
ﻼ
ﻣﺴﺮورا ﺏﺎﻟﺤﻨﻴﻦ  ،وﻗﺮﺏﻪ ذﻟﻚ ﻣﻨﻪ آﺜﻴﺮًا  ،وﻧﺮى ﻓﻲ ﻧﻬﺎﻳﺔ اﻟﻘﺼﺔ أن اﻟﺰﻳﻦ ﻓﻌ ً
ﻳﺘﺰوج ﺏﻨﺘًﺎ ﺝﻤﻴﻠﺔ وهﻲ اﺏﻨﺔ ﻋﻤﻪ.
وﻣﺎ أﻇﻨﻪ أن آﺮﻩ اﻟﺰﻳﻦ ﻟﻺﻣﺎم  ،وﺡﺒﻪ ﻟﻠﺤﻨﻴﻦ أو ﺷﻌﻮرﻩ ﺏﺄي ﺡﺐ أو آﺮﻩ ﺕﺠﺎﻩ أي
ﺷﺨﺺ ﺁﺥﺮ ﻧﺎﺏﻊ ﻣﻦ ﻧﺎﺏﻊ ﻣﻦ ﺷﺨﺼﻴﺘﻪ اﻟﻤﺘﻘﻠﺒﺔ اﻟﻤﻀﻄﺮﺏﺔ اﻟﺘﻲ آﺜﻴﺮا ﻣﺎ ﺕﺘﺄﺙﺮ
ﺏﻜﻼم اﻟﻨﺎس  .ﻳﻠﻌﺐ اﻟﻤﺠﺘﻤﻊ دورا آﺒﻴﺮا ﻓﻲ اﻟﺮواﻳﺔ ﻣﻦ ﺡﻴﺚ ﺕﺄﺙﻴﺮﻩ ﻋﻠﻰ اﻟﺰﻳﻦ ﻓﻲ
ﺕﺼﺮﻓﺎﺕﻪ اﻟﻜﺜﻴﺮة اﻟﻐﺮﻳﺒﺔ  .ﻓﻌﺎﻣﺔ اﻟﻨﺎس ﺕﻈﻦ أن اﻟﺰﻳﻦ إﻧﺴﺎن ﻣﺠﻨﻮن ﻓﻲ ﻣﻮﻗﻪ
اﻟﻀﺤﻚ واﻟﺘﺴﻠﻴﺔ ﻟﻬﻢ  .ﻓﻜﺎﻧﺖ ﻧﻈﺮة اﻟﻤﺠﺘﻤﻊ ﻟﻠﺰﻳﻦ ﺱﻠﺒﻴﺔ  ،وآﺎن اﻟﻨﺲ ﻳﻨﻈﺮون
إﻟﻴﻪ ﺏﻨﻈﺮة ﻣﺨﺘﻠﻔﺔ ﻋﻦ اﻹﻧﺴﺎن اﻟﻌﺎدي وآﺄﻧﻪ ﻃﻔﻞ ﺹﻐﻴﺮ ﻻ ﻳﻔﻬﻢ ﺷﻴﺌًﺎ .
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 وﻟﻜﻦ هﻨﺎك ﻓﺌﺎت أﺥﺮى. وآﺎﻧﻮا ﻳﻌﺎﻣﻠﻮﻧﻪ آﺄﻧﻪ ﺷﺎذ وﻳﺄﺥﺬون اﻟﺤﺮص ﻓﻲ ﻣﻌﺎﻣﻠﺘﻪ
 ﻣﺜﻞ ﺷﻠﺔ ﻣﺤﺠﻮب اﻟﺘﻲ داﺋﻤﺎ آﺎﻧﺖ،  ﻓﻤﻨﻬﻢ ﻣﻦ آﺎن ﻳﺤﻦ وﻳﻌﻄﻒ ﻋﻠﻴﻪ، ﻣﻦ اﻟﻨﺎس
 ﻓﻬﻢ ﺏﺬﻟﻚ آﺎﻧﻮا ﻳﺤﺴﻨﻮن، ﺡﺮﻳﺼﺔ ﻋﻠﻰ أن ﺕﻨﺘﺸﻠﻪ ﻣﻦ اﻟﻮرﻃﺎت اﻟﺘﻲ ﻳﻘﻊ ﻓﻴﻬﺎ
 وهﻨﺎك ﻣﻦ آﺎن ﻳﺆﻣﻦ ﺏﺒﺮاءة اﻟﺰﻳﻦ وﻋﻔﻮﻳﺔ. ﻣﻌﺎﻣﻠﺘﻪ وﻟﺬﻟﻚ آﺎن ﻳﺤﺒﻬﻢ آﺜﻴﺮا
 وهﻨﺎك اﻟﺮأي اﻟﺮاﺷﺪ.  ﻣﻌﺘﺒﺮا إﻳّﺎﻩ وﻟﻴﺎ ﺹﺎﻟﺤﺎ وﻻﻩ اﷲ أﻣﺮ اﻟﻨﺎس، ﺕﺼﺮﻓﺎﺕﻪ
اﻟﻌﺎﻗﻞ وهﻮ رأي اﻹﻣﺎم وﻏﻴﺮﻩ ﻣﻦ اﻟﺮﺝﺎل ﻓﻲ اﻋﺘﺒﺎر اﻟﺰي ﺷﺨﺼﺎ ﻋﺎدﻳﺎ آﺒﻘﻴﺔ
.  وأن ﻳُﻌﺎﻣﻞ آﻤﺎ ﻳُﻌﺎﻣﻠﻮن، اﻟﻨﺎس
وهﻜﺬا ﻧﺮى ﻣﺎ ﻟﻠﻤﺠﺘﻤﻊ ﻣﻦ دور ﻓﻲ اﻟﺘﺄﺙﻴﺮ ﻋﻠﻰ اﻷﻓﺮاد وﻓﻲ ﺥﻠﻖ اﻟﻤﻈﺎهﺮ
" . واﻟﻌﺎدات واﻵراء

Part Three: Language Usage / Grammar
Candidates performed least well in this part of the examination. The language usage question
was a new style of question introduced in the new interim syllabus and sample papers, and
candidates may have been unsure how to prepare for it. Possibly they may have based their
work of preparation on previous examination papers without paying sufficient attention to the
specifications of the new syllabus. To offset the disadvantage to candidates, a once-off
measure for the year 2004 only was introduced into the marking of language usage. Added to
the generally poor score of a candidate in this part of the examination was a base mark,
reflecting his/her ability to display grammatical competence in the ‘application of language’
element of Part Four (question 15). In an appendix to this report, there is a list of the grammar
elements with which candidates should be familiar in preparing for this question in future
years.

Part Four: Continuous Writing
Candidates seemed to enjoy this section. Most of the candidates obtained very high marks for
a good piece of writing characterised by excellent grammar, content and style such as the
following:
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" ﺕﻌﻠﻢ اﻟﻠﻐﺎت ﻃﺮﻳﻖ أﺱﺎﺱﻲ ﻓﻲ ﻓﻬﻢ اﻟﺜﻘﺎﻓﺎت "
" إن ﻋﺎﻟﻤﻨﺎ اﻟﺤﺎﻟﻲ وﻋﺼﺮﻧﺎ اﻵﺕﻲ ﻳﺤﺘﻮي ﻋﻠﻰ ﻧﻮﻋﻴﺎت ﺷﺘﻰ ﻣﻦ اﻟﻨﺎس ،وهﺬﻩ
اﻟﻨﻮﻋﻴﺎت ﺕﺨﺘﻠﻒ ﻋﻦ ﺏﻌﻀﻬﺎ اﻟﺒﻌﺾ ﻓﻲ ﻧﻮاح ﻋﺪة ﻣﻨﻬﺎ اﻟﻠﻐﺔ  ،واﻟﻌﺎدات واﻟﺘﻘﺎﻟﻴﺪ
 ،واﻟﻄﺒﻴﻌﺔ وﻏﻴﺮهﺎ ﻣﻦ أوﺝﻪ اﻻﺥﺘﻼﻓﺎت  .وﻗﺪ ﻟﻬﺬﻩ اﻻﺥﺘﻼﻓﺎت ﻣﻔﺘﺎح ﻟﻔﻚ
رﻣﻮزهﺎ واﻟﺘﻌﺮف ﻋﻠﻰ ﻃﻼﺱﻤﻬﺎ وﻋﻠﻰ ﻣﺎ ﺕﺤﺘﻮﻳﻪ ﻣﻦ أﺷﻴﺎء ﻟﻢ ﻧﺄﻟﻔﻬﺎ ﻣﻦ ﻗﺒﻞ .
هﺬا اﻟﻤﻔﺘﺎح هﻮ اﻟﻠﻐﺔ اﻟﺪارﺝﺔ ﻓﻲ هﺬا اﻟﻌﺎﻟﻢ ﺏﺄﺱﺮﻩ  ،وﺹﺪق اﻟﻘﻮل اﻟﺬي ﺏﻘﻮل :
"ﻣﻨﻌﺮف ﻟﻐﺔ ﻗﻮم أﻣﻦ ﻣﻜﺮهﻢ "  .ﻓﺼﺤﺔ هﺬا اﻟﻘﻮل ﺕﻜﻤﻦ ﻓﻲ أن اﻟﻠﻐﺔ ﻗﺪ ﺕﻔﺘﺢ ﻟﻚ
ﺁﻓﺎﻗﺎ ﺝﺪﻳﺪة ﻓﻲ ﻋﺎﻟﻢ ﻳﺘﺴﻢ أﺡﻴﺎﻧﺎ ﺏﺎﻟﻐﻤﻮض واﻻﻧﻄﻮاﺋﻴﺔ  .إن ﺕﻌﻠﻢ ﻟﻐﺔ ﻗﻮم ﺁﺥﺮﻳﻦ
آﺎﻟﻠﻐﺔ اﻹﻧﺠﻠﻴﺰﻳﺔ أو اﻟﻔﺮﻧﺴﻴﺔ أو ﻏﻴﺮهﺎ ﻳﺠﻌﻠﻨﺎ ﻗﺎدرﻳﻦ ﻋﻠﻰ اﻟﺘﻮاﺹﻞ ﻣﻊ ﻣﺎ ﻳﺪور
ﻓﻲ اﻟﻐﺮب ﻣﻦ ﺡﻀﺎرة وﺕﻄﻮر وﻏﻴﺮهﺎ  .وهﺬا ﻳﺴﺎﻋﺪﻧﺎ ﻋﻠﻰ اﻟﺮﻗﻲ ﺏﻤﺠﺘﻤﻌﻨﺎ  .وﻗﺪ
ورد أن اﻟﻨﺒﻲ ﺹﻠﻰ اﷲ ﻋﻠﻴﻪ وﺱﻠﻢ أﻧﻪ آﺎن ﻳﺘﻘﻦ ﻟﻐﺔ اﻟﻌﺮب ﺏﻤﺨﺘﻠﻒ أﺹﻮﻟﻬﺎ ،
ﻓﻜﺎن ﻳﺠﻴﺪ ﻟﻐﺔ اﻷﺷﻌﺮﻳﻴﻦ وهﺬا آﺎ ﻋﺎﻣﻼ ﺱﺎﻋﺪﻩ ﻓﻲ اﻟﺘﻌﺎﻣﻞ ﻣﻊ اﻟﻌﺎﻟﻢ اﻵﺥﺮ ﻟﻨﺸﺮ
اﻹﺱﻼم وﺕﻌﺎﻟﻴﻢ اﷲ ﻋﺰ وﺝﻞ  .وﻣﻦ ذا ﻧﺴﺘﻨﺘﺞ ﺏﺄن ﺕﻌﻠﻢ اﻟﻠﻐﺎت أﻣﺮا ﺿﺮورﻳﺎ ﻻﺏﺪ
ﻣﻨﻪ .
وﻣﻦ ﻧﺎﺡﻴﺔ أﺥﺮى ﻧﺠﺪ أن أﻏﻠﺐ وﺱﺎﺋﻞ اﻻﺕﺼﺎل ﻣﻦ ﺡﺎﺱﺐ ﺁﻟﻲ وإﻧﺘﺮﻧﺖ واﻟﻬﺘﻒ
وﻏﻴﺮهﺎ ﻣﻦ اﻟﻮﺱﺎﺋﻞ اﻟﺤﺪﻳﺜﺔ ﺕﻌﺘﻤﺪ اﻋﺘﻤﺎدا آﻠﻴﺎ ﻋﻠﻰ اﻟﻠﻐﺔ اﻹﻧﺠﻠﻴﺰﻳﺔ وﻗﻠﻤﺎ ﺕﺠﺪ ﻣﺎ
ﻳﺘﻌﺎﻣﻞ ﻣﻊ ﻏﻴﺮهﺎ  .وﻷﺝﻞ ﻣﻮاآﺒﺔ اﻟﺤﻀﺎرات واﻟﺘﻄﻮرات اﻟﺤﺪﻳﺜﺔ ﻳﺘﺤﺘﻢ ﻋﻠﻴﻨﺎ
دراﺱﺔ وﻓﻬﻢ هﺬﻩ اﻟﻠﻐﺔ وإﺕﻘﺎﻧﻬﺎ  .ﻓﻤﻦ ﻳﻌﺮف اﻟﻠﻐﺔ اﻹﻧﺠﻠﻴﺰﻳﺔ ﻓﻲ هﺬا اﻟﻌﺼﺮ ﻳﻌﺘﺒﺮ
ﻣﺜﻘﻔﺎ ﺏﻤﻌﺎﻳﻴﺮ اﻟﻮاﻗﻊ وﻣﻦ ﻳﺠﻬﻠﻬﺎ ﻳﻜﻮن ﻣﻦ ﺏﻴﻦ اﻟﻤﺘﺨﻠﻔﻴﻦ ﻓﻲ ﻣﺴﺎﻳﺮة اﻟﻤﻮآﺐ
اﻟﺤﻀﺎري .
إن هﻨﺎك ﻟﻜﺜﻴﺮ ﻣﻦ اﻟﺤﻀﺎرات واﻟﺜﻘﺎﻓﺎت اﻟﻤﺨﺘﻠﻔﺔ ﻓﻮاﺋﺪ ﺝﻤﺔ وﻻ ﻳﻤﻜﻦ اﻟﺘﻮﺹﻞ
ﻻ ﺏﺘﻌﻠﻢ ﻟﻐﺔ أهﻠﻬﺎ  .ﻓﺎﻟﻠﻐﺔ هﻲ ﻣﻔﺘﺎح ﺕُﻔﺘﺢ ﺏﻪ أﺏﻮاب ﻋﺎدات
إﻟﻴﻬﺎ واﻟﺘﻌﺮف ﻋﻠﻴﻬﺎ إ ّ
وﺕﻘﺎﻟﻴﺪ اﻟﺸﻌﻮب اﻷﺥﺮى  .ﻓﻜﻤﺎ أﻣﺮﻧﺎ رﺱﻮل اﷲ ﺹﻠﻰ اﷲ ﻋﻠﻴﻪ وﺱﻠﻢ ﺏﺎﻟﻌﻠﻢ
واﻟﻤﻌﺮﻓﺔ ﻓﻲ ﺡﺪﻳﺜﻪ اﻟﺸﺮﻳﻒ " اﻃﻠﺐ اﻟﻌﻠﻢ وﻟﻮ آﺎن ﻓﻲ اﻟﺼﻴﻦ " ﻋﻠﻴﻨﺎ أن ﻧﺘﻌﻠﻢ
ﻟﻐﺎت اﻟﺸﻌﻮب اﻷﺥﺮى ﻟﻨﻌﻠﻤﻬﻢ وﻧﺘﻌﻠﻢ ﻣﻨﻬﻢ  .وﻓﻲ ﻧﻔﺲ اﻟﻮﻗﺖ ﻧﺴﺘﻄﻴﻊ ﻧﺘﻌﻠﻢ
اﻟﻠﻐﺎت ﻓﻬﻢ اﻟﺸﻌﻮب اﻷﺥﺮى وﻣﻌﺮﻓﺔ أﻋﺪﺋﻨﺎ وأﺹﺪﻗﺎﺋﻨﺎ .
وﻟﻮﻧﻈﺮﻧﺎ إﻟﻰ ﻋﺼﺮ اﻟﻔﺘﻮﺡﺎت اﻹﺱﻼﻣﻴﺔ ﻟﻼﺡﻈﻨﺎ أهﻤﻴﺔ اﻟﻠﻐﺎت ﻓﻲ ﻧﺸﺮ اﻟﻔﻜﺮ
اﻹﺱﻼﻣﻲ وﻓﻲ ﺕﻌﻠﻴﻢ اﻟﻠﻐﺔ اﻟﻌﺮﺏﻴﺔ ﻟﻔﻬﻢ اﻟﻘﺮﺁن اﻟﻜﺮﻳﻢ وﺕﻌﻠﻢ ﻣﺒﺎدﺋﻪ اﻟﺤﻤﻴﺪة".

A very small number of candidates lost a substantial number of marks for writing too briefly
or missing the main point of their chosen topic as in the following example:
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) أ ( Part four

"إﻧﻚ ﻻ ﺕﺠﻨﻲ ﻣﻦ اﻟﺸﻮك اﻟﻌﻨﺐ"

" إن ﻳﻮم اﻟﺠﻤﻌﺔ ﻳﻌﺘﺒﺮ ﻳﻮﻣﺎ ﺥﺎﺹﺎ ﻓﻲ ﺡﻴﺎﺕﻲ  .إﻧﻪ ﻳﻮم إﻋﺎدة ﺷﺤﻦ اﻟﺒﻄﺎرﻳﺎت .
أﻧﺎ وأﺹﺪﻗﺎﺋﻲ ﻧﺤﺐ أن ﻧﺄآﻞ ﺥﺎرج اﻟﻤﻨﺰل ﺏﻌﺪ اﻧﺘﻬﺎء اﻷﺱﺒﻮع اﻟﺪراﺱﻲ  .ذهﺒﻨﺎ إﻟﻰ
ﻣﻄﻌﻢ إﻳﻄﺎﻟﻲ  ،وﻟﻘﺪ آﺎن اﻟﻄﻌﺎم ﺷﻬﻴﺎ  .ﺷﻌﺮﻧﺎ ﺏﺎﻟﺮاﺡﺔ ﺏﻌﺪ أن اﻧﺘﻬﻴﻨﺎ ﻣﻦ اﻟﻄﻌﺎم
واﺕﻔﻘﻨﺎ ﻋﻠﻰ أن ﻧﺬهﺐ إﻟﻰ اﻟﺴﻴﻨﻤﺎ  .ذهﺒﻨﺎ إﻟﻰ ﻓﻠﻢ ﺡﺮب اﻟﻨﺠﻮم وﻟﻘﺪ ﺿﻌﺖ ﻓﻲ
ﻋﺎﻟﻢ اﻟﺨﻴﺎل  .اﺱﺘﻄﻌﺖ أن أهﺮب ﻣﻦ ﺿﻐﻂ اﻟﺪراﺱﺔ ﻟﻌﺪة ﺱﺎﻋﺎت  .ﺥﺮﺝﻨﺎ ﺥﺎرج
اﻟﺴﻴﻨﻤﺎ ﻓﻮﺝﺪﻧﺎ أن اﻟﻘﻤﺮ آﺎن ﺱﺎﻃﻌًﺎ  .ﻗﺮر أﺹﺪﻗﺎﺋﻲ أن ﻳﺬهﺒﻮا إﻟﻰ اﻟﻤﻨﺰل ﻓﺬهﺒﻮا
ﻼ  .آﺎﻧﺖ أﺹﻮات اﻟﻨﺎس ﻋﺎﻟﻴﺔ واﻟﺴﻤﺎء ﺱﺎﻃﻌﺔ
ﺏﺎﻟﺘﻜﺴﻲ وﻟﻜﻨﻲ أردت أن أﻣﺸﻲ ﻗﻠﻴ ً
ﻼ وراﺋﻲ  .ﺕﺒﻴﻦ ﻟﻲ أﻧﻪ آﺎن ﻳﻜﻠﻢ
ﺝﺪا وﻓﺠﺄة رأﻳﺖ رﺝ ً
ﻓﻤﺸﻴﺖ ﻓﻲ ﺷﺎرع هﺎدىء ًّ
ﻧﻔﺴﻪ  .آﺎن ﻳﺒﺪوا ﻟﻲ أﻧﻪ ﺕﺤﺖ ﺕﺄﺙﻴﺮ اﻟﻤﺨﺪرات أو اﻟﺨﻤﺮ  .ﺕﻤﺎﻟﻜﻨﻲ اﻟﺮﻋﺐ ﻣﻦ
داﺥﻠﻲ ﻷﻧﻨﻲ ﺷﻌﺮت أن هﺬا اﻟﺮﺝﻞ ﻳﻼﺡﻘﻨﻲ  .ﺏﻌﺪ ذﻟﻚ ﺕﺒﻴﻦ ﻟﻲ أن اﻟﺮﺝﻞ آﺎن ﻓﻌﻼ
ﻳﻼﺡﻘﻨﻲ ﻷﻧﻪ آﺎن ﻳﺼﺮخ وﻳﻨﺎدﻳﻨﻲ  .ازداد اﻟﺮﻋﺐ ﻋﻨﺪي ﻷن اﻟﺸﺎرع آﺎن ﻓﺎﺿﻴﺎ
وآﺎن اﻟﻈﻼم اﻟﺪاﻣﺲ ﻳﺴﻄﺮ ﻋﻠﻰ ذﻟﻚ اﻟﺸﺎرع ﻷن اﻷﺷﺠﺎر اﻟﻀﺨﻤﺔ ﺕﺤﺠﺐ
اﻷﺿﻮاء  .وآﻨﺖ ﻓﻲ ﻣﻮﻗﻒ ﻻ أﺡﺴﺪ ﻋﻠﻴﻪ ﻷﻧﻨﻲ ﻧﺴﻴﺖ هﺎﺕﻔﻲ اﻟﺸﺨﺼﻲ ﻓﻲ ﻣﻨﺰﻟﻲ
 .وﻟﻘﺪ ﺷﻌﺮت ﺏﺎﻟﻨﺪم ﻷﻧﻲ ﻟﻢ أذهﺐ ﻣﻊ أﺹﺪﻗﺎﺋﻲ  .ﺏﺪأت ﺏﺎﻟﺮآﺾ وآﺬﻟﻚ اﻟﺮﺝﻞ
آﺎن ﻳﺮآﺾ  .أﺡﺴﺴﺖ أﻧﻨﻲ ﻻ أﺱﺘﻄﻴﻊ أن أرآﺾ  .إذا ﺕﻮﻗﻔﺖ ﻓﻲ أي ﻟﺤﻈﺔ ﺱﻮف
أآﻮن ﻓﻲ ﻣﻮﻗﻒ ﻻ أﺡﺴﺪ ﻋﻠﻴﻪ ﻷﻧﻪ ﺱﻮف ﻳﻤﺴﻚ ﺏﻲ  .وأﺥﻴﺮا أﻣﺴﻚ ﺏﻲ اﻟﺮﺝﻞ
وآﺎﻧﺖ راﺋﺤﺔ ﻓﻤﻪ آﺮﻳﻬﺔ ﻓﺒﺪأ ﻳﺼﺮخ ﻓﻮﺿﻊ وﺝﻬﻪ أﻣﺎم وﺝﻬﻲ وآﺪت أن أﻣﻮت
ﻣﻦ اﻟﺮﻋﺐ  .ﺏﺪأ ﻳﻀﺤﻚ اﻟﺮﺝﻞ ﺏﺪون ﺱﺒﺐ وﺿﺮﺏﻨﻲ ﻋﻠﻰ وﺝﻬﻲ  .اﻧﺘﺰع ﻣﻼﺏﺴﻲ
وأﺥﺬ ﻣﺤﻔﻈﺘﻲ ﻣﻌﻪ وﻟﻢ ﻳﺮﺝﻊ إﻟﻲ ﻣﻼﺏﺴﻲ وﺕﺮآﻨﻲ ﺷﺒﻪ ﻋﺎرﻳﺎ ﻓﻲ اﻟﺸﺎرع  .ودﺥﻞ
اﻟﺴﺮور ﻓﻲ ﺹﺪري ﻋﻨﺪﻣﺎ رأﻳﺖ ﺱﻴﺎرة ﻣﻦ ﻣﺴﺎﻓﺔ ﺏﻌﻴﺪة ﺕﺄﺕﻲ ﻧﺤﻮي  .وﻗﻔﺖ
اﻟﺴﻴﺎرة وآﺎﻧﺖ ﺱﻴﺎرة ﺷﺮﻃﺔ  .اﻋﺘﻘﺪوا أﻧﻲ ﻣﺠﻨﻮﻧًﺎ  .ﺱﺄﻟﻮﻧﻲ ﻟﻤﺎذا أﻧﻲ ﺷﺒﻪ ﻋﺎري
ﻓﻲ اﻟﺸﺎرع ﻓﺸﺮﺡﺖ ﻣﺎ ﻗﻠﺖ ﻟﻬﻢ  .أدﺥﻠﻮﻧﻲ ﻓﻲ ﺱﻴﺎرﺕﻬﻢ وآﻨﺖ ﻓﻲ ﻏﺎﻳﺔ اﻟﺤﺰن
ﺡﺘﻰ رأﻳﻨﺎ اﻟﺮﺝﻞ ﻓﻲ اﻟﺸﺎرع وﻓﻲ ﻳﺪﻩ ﻣﻼﺏﺴﻲ  .أوﻗﻔﺖ اﻟﺸﺮﻃﺔ اﻟﺮﺝﻞ وأﻋﺎدوا
إﻟﻲ ﻣﻼﺏﺴﻲ وﻣﺤﻔﻈﺘﻲ  .وﻟﻘﺪ آﻨﺖ ﺡﻘﺎ ﻣﺤﻈﻮﻇﺎ أﻧﻪ ﻟﻢ ﻳﺼﺒﻨﻲ أي أذى ﻓﻲ ﺕﻠﻚ
اﻟﻠﻴﻠﺔ اﻟﻤﺸﺆوﻣﺔ اﻟﺘﻲ ﻟﻦ أﻧﺴﺎهﺎ ﻃﻮال ﻋﻤﺮي ".
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4.

RECOMMENDATIONS TO TEACHERS AND STUDENTS

4.1

Recommendations to teachers

The following recommendations should be helpful to teachers preparing students for the
Arabic Examinations:
o Encourage students to use their own words and expressions as much as they can when
dealing with a reading test or exercise.
o Train students to stick to the required points and to avoid loss of examination time;
they should not write too much. In Part One, students should be taught to transcribe
the letter (in the “alf, baa’, jeem, daal” system) of the selected option in the multiple
choice questions, and also the option itself, but not to copy out the question in full.
o Encourage students to write about certain topics, read their work to fellow students
and invite comments.
o Encourage pair- and group discussions in the classroom, especially in creating stories
or comments on visual material.
o Ensure that all students are fully familiar with the components of the syllabus.
o Ensure that all students are in possession of the up to date material covered by the
syllabus.
4.2

Recommendations to students

The following recommendations should be helpful to students preparing for Arabic
Examination:
o Ensure that you are familiar with Arabic numbers and letters (“alf, baa’, jeem, daal”).
o Avoid using any other language than Arabic in your answers.
o Write all your answers in the answer book provided at the examination; do not write
on the question paper.
o Start question One at the back of the answer book and work your way forward, in
order, question by question, leaving space for earlier questions if you wish to answer a
later question first. If you get stuck with a question half way through, go to a different
question and come back to the other one later.
o Use your own words as much as you can. Avoid copying the provided text word by
word.
o When writing an essay (Part Four),
o ensure that the question number you quoted is the right one for the topic you
are writing on.
o make a plan of the points you wish to cover.
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Appendix 1 – Grammar Syllabus, Ordinary Level

ﻣﻘﺮر ﻗﻮاﻋﺪ اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ
.1
.2
.3
.4
.5
.6
.7
.8
.9
.10
.11
.12
.13
.14
.15
.16
.17
.18
.19
.20
.21
.22
.23
.24

اﻷﺱﻤـﺎء اﻟﺨﻤﺴـﺔ وإﻋﺮاﺏﻬﺎ .
اﻟﻌﻄﻒ .
اﻟﺼﻔـﺔ .
إﻋﺮاب اﻟﻤﺒﺘﺪأ واﻟﺨﺒﺮ .
اﻟﻤﺒﻨﻲ ﻣﻦ اﻷﺱﻤـﺎء .
أﻧﻮاع اﻟﺨﺒﺮ .
ن وأﺥﻮاﺕﻬﺎ .
إّ
اﻟﺠﻤﻠـﺔاﻹﺱﻤﻴﺔ واﻟﺠﻤﻠﺔ اﻟﻔﻌﻠﻴـﺔ وأﺷﺒﺎﻩ اﻟﺠﻤﻞ وﻣﻮﻗﻌﻬﺎ ﻣﻦ اﻹﻋﺮاب .
اﻟﻔﺎﻋﻞ .
ﻧﺎﺋﺐ اﻟﻔﺎﻋﻞ .
اﻟﻤﻔﻌﻮل ﺏﻪ .
اﻟﺤﺎل .
اﻟﻤﺒﻨﻲ ﻣﻦ اﻷﻓﻌﺎل .
اﻷﻓﻌﺎل اﻟﻨﺎﺱﺨـﺔ وأﺙﺮهﺎ ﻓﻲ اﻟﺠﻤﻠﺔ اﻹﺱﻤﻴـﺔ .
أﻓﻌﺎل اﻟﻤﻘﺎرﺏﺔ واﻟﺮﺝﺎء واﻟﺸﺮوع .
اﻟﻔﻌﻞ اﻟﻼزم واﻟﻔﻌﻞ اﻟﻤﺘﻌﺪي .
رﻓﻊ وﻧﺼﺐ وﺝﺰم اﻟﻔﻌﻞ اﻟﻤﻀﺎرع اﻟﺼﺤﻴﺢ اﻵﺥﺮ واﻟﻔﻌﻞ اﻟﻤﻀﺎرع
اﻟﻤﻌﺘﻞ اﻵﺥﺮ .
اﻷﻓﻌﺎل اﻟﺨﻤﺴـﺔ وإﻋﺮاﺏﻬﺎ .
اﻟﻤﻨﺎدى .
اﻹﺿﺎﻓﺔ .
أدوات اﻟﺸﺮط اﻟﺠﺎزﻣﺔ وﻏﻴﺮ اﻟﺠﺎزﻣﺔ .
أدوات اﻻﺱﺘﻔﻬﺎم .
آﻢ اﻻﺱﺘﻔﻬﺎﻣﻴﺔ وآﻢ اﻟﺨﺒﺮﻳﺔ .
اﺱﻢ اﻟﻤﻜﺎن واﺱﻢ اﻟﺰﻣﺎن .
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5.

Appendix 2 – Grammar Syllabus, Higher Level

ﻣﻘﺮر ﻗﻮاﻋﺪ اﻟﻠﻐﺔ اﻟﻌﺮﺑﻴﺔ
.25
.26
.27
.28
.29
.30
.31
.32
.33
.34
.35
.36
.37
.38
.39
.40
.41
.42
.43
.44
.45
.46
.47
.48
.49
.50
.51
.52
.53
.54
.55
.56
.57
.58
.59

اﻷﺱﻤـﺎء اﻟﺨﻤﺴـﺔ وإﻋﺮاﺏﻬﺎ .
اﻟﻌﻄﻒ .
اﻟﺼﻔـﺔ .
إﻋﺮاب اﻟﻤﺒﺘﺪأ واﻟﺨﺒﺮ .
اﻟﻤﺒﻨﻲ ﻣﻦ اﻷﺱﻤـﺎء .
أﻧﻮاع اﻟﺨﺒﺮ .
ن وأﺥﻮاﺕﻬﺎ .
إّ
اﻟﺠﻤﻠـﺔاﻹﺱﻤﻴﺔ واﻟﺠﻤﻠﺔ اﻟﻔﻌﻠﻴـﺔ وأﺷﺒﺎﻩ اﻟﺠﻤﻞ وﻣﻮﻗﻌﻬﺎ ﻣﻦ اﻹﻋﺮاب .
اﻟﻔﺎﻋﻞ .
ﻧﺎﺋﺐ اﻟﻔﺎﻋﻞ .
اﻟﻤﻔﻌﻮل ﺏﻪ .
اﻟﻤﻔﻌﻮل ﻣﻌﻪ .
اﻟﻤﻔﻌﻮل اﻟﻤﻄﻠﻖ  :أﻧﻮاﻋﻪ وﻣﺎ ﻳﻨﻮب ﻋﻨﻪ .
اﻟﻤﻔﻌﻮل ﻷﺝﻠﻪ.
ﻇﺮف اﻟﺰﻣﺎن وﻇﺮف اﻟﻤﻜﺎن  :ﺏﻴﻦ  -ﺏﻴﻨﺎ  -ﺏﻴﻨﻤﺎ  -ﻋﻨﻪ  -ﻣﻊ
اﻟﺤﺎل .
اﻟﻤﺒﻨﻲ ﻣﻦ اﻷﻓﻌﺎل .
اﻷﻓﻌﺎل اﻟﻨﺎﺱﺨـﺔ وأﺙﺮهﺎ ﻓﻲ اﻟﺠﻤﻠﺔ اﻹﺱﻤﻴـﺔ .
أﻓﻌﺎل اﻟﻤﻘﺎرﺏﺔ واﻟﺮﺝﺎء واﻟﺸﺮوع .
اﻟﻔﻌﻞ اﻟﻼزم واﻟﻔﻌﻞ اﻟﻤﺘﻌﺪي .
اﻷﻓﻌﺎل اﻟﻤﺘﻌﺪﻳﺔ ﻟﻤﻔﻌﻮﻟﻴﻦ أﺹﻠﻬﻤﺎ اﻟﻤﺒﺘﺪأ واﻟﺨﺒﺮ .
اﻷﻓﻌﺎل اﻟﻤﺘﻌﺪﻳﺔ ﻟﻤﻔﻌﻮﻟﻴﻦ ﻟﻴﺲ أﺹﻠﻬﻤﺎ اﻟﻤﺒﺘﺪأ واﻟﺨﺒﺮ .
رﻓﻊ وﻧﺼﺐ وﺝﺰم اﻟﻔﻌﻞ اﻟﻤﻀﺎرع اﻟﺼﺤﻴﺢ اﻵﺥﺮ واﻟﻔﻌﻞ اﻟﻤﻀﺎرع اﻟﻤﻌﺘﻞ
اﻵﺥﺮ .
اﻷﻓﻌﺎل اﻟﺨﻤﺴـﺔ وإﻋﺮاﺏﻬﺎ .
اﻟﻤﻨﺎدى .
اﻹﺿﺎﻓﺔ .
اﻟﻤﻤﻨﻮع ﻣﻦ اﻟﺼﺮف ﻟﻌﻠﺘﻴﻦ وﻟﻌﻠﺔ واﺡﺪة .
أدوات اﻟﺸﺮط اﻟﺠﺎزﻣﺔ وﻏﻴﺮ اﻟﺠﺎزﻣﺔ .
أدوات اﻻﺱﺘﻔﻬﺎم .
آﻢ اﻻﺱﺘﻔﻬﺎﻣﻴﺔ وآﻢ اﻟﺨﺒﺮﻳﺔ .
اﻟﺘﻌﺠﺐ .
اﻟﻤﺪح واﻟﺬم .
اﺱﻢ اﻟﻤﻜﺎن واﺱﻢ اﻟﺰﻣﺎن .
اﺱﻢ اﻵﻟﺔ .
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