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Trinity College Dublin

Student Disability Services


Appendix F2 – Notes for Examiners - Assessment of Students with Dyslexia in examination situations and Notes for Examiners - Assessment of Students who are deaf in examination situations.
Identification stickers in examination situations
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This student who is deaf is registered with Student Disability Services. Notes for Examiners - Assessment of Students who are deaf in examination situations – http://www.tcd.ie/disability/services/exam_arrangements.php
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This student with dyslexia is registered with Student Disability Services. Notes for Examiners - Assessment of Students with Dyslexia in examination situations – http://www.tcd.ie/disability/services/exam_arrangements.php
Notes for examiners – assessment of students with dyslexia in examination and assessment situations

Introduction

The purpose of this document is to raise awareness amongst examiners if they are having difficulty correcting an examination script of a student with specific learning disability (for example, dyslexia). This document does not ask examiners to compensate these students by giving them additional marks because they have a disability. It asks examiners who are having difficulties correcting an assessment/examination script to understand that even with additional supports put in place in examinations the student’s disabilities may prevent them from reaching their full potential. These students can be reasonably accommodated in the assessment and/or examination situation by adapting the assessment and/or examination conditions. 

For the purpose of this document and all College policies relating to students with disabilities, a reasonable accommodation might be any action that helps alleviate a substantial disadvantage. Making a reasonable accommodation might involve changing procedures, modifying the delivery of the course taken, providing additional services (e.g. examination arrangements, information provided in electronic format), or altering the physical environment.

1.
What is ‘reasonable accommodation’?

The purpose of alternative assessment strategies is to minimise the impact of the student's disability upon assessment performance. It is designed to place such students on a more equal footing with non-disabled students, not to give them any additional advantage. Students who require and undertake assessments with effective alternative assessment strategies do perform better than without such strategies. Such improvement in performance outcome is a reflection of the student's actual academic abilities, whereas a poorer performance outcome under conditions of inadequate provision is usually a reflection of the student's disability. 

All students with dyslexia are individuals and have individual needs. No single booklet can provide a set of definitive rules that will work in each situation with each student with dyslexia. The guidance in these notes should help you understand the basic issues facing students with dyslexia being assessed and/or examined in College. This booklet will also assist you when you are marking an examination script of a student with dyslexia. This leaflet is available in electronic format at:

http://www.tcd.ie/disability/services/exam_arrangements.php
2.
What is dyslexia?
Dyslexia is manifested in a continuum of specific learning difficulties related to the acquisition of basic skills in reading, spelling and/or writing, such difficulties being unexplained in relation to an individual's other abilities and educational experiences. Dyslexia can be described at the neurological, cognitive and behavioural levels. It is typically characterised by inefficient information processing, including difficulties in phonological processing, working memory, rapid naming and automaticity of basic skills. Difficulties in organisation, sequencing and motor skills may also be present. (p.31 Department of Education, Report of the Task Force on Dyslexia 2001)

3.
Who will be granted additional supports in College Examinations?
A student stating they have a specific learning difficulty (dyslexia) will be granted additional supports or more commonly referred to as alternative assessment in examinations if they are able to provide an Educational Psychology Report (assessment within the last 3 years) clearly stating the student has a specific learning disability.

Students are assessed by their Disability Officer and alternative assessments are agreed using standards set down in ‘Guidelines for students and staff on the modification of examination and assessment arrangements for students with disabilities’.

4.
What specific alternative assessment arrangements are generally given to students with dyslexia in College examinations? 

Students with dyslexia may be entitled to:

4.1
Identification in examinations as a student with dyslexia – a stick-on label will indicate that this student has dyslexia. This will refer examiners to these Notes via a web address: http://www.tcd.ie/disability/services/exam_arrangements.php
4.2
Additional time - an extra 10 minutes per hour is normally granted. The reason for granting this accommodation is that the student will require additional time to read and understand questions in an examination paper. Alternatively, they may need additional time to complete their responses.

4.3
Alternative Examination Venues – students receiving additional time are accommodated in a venue away from the main centre to allow for additional time and to avoid disruption.

4.4
Use of a computer in Examination - Some students may require the use of word-processing facilities in addition to extra time. Granted in most cases for students whose writing is illegible or they need to use a spell checker.

4.5
Use of a word book – a booklet of commonly mis-spelt words belonging to the student is developed with a dyslexia tutor in College. The student is allowed to bring a copy of this into the examination, once this has been checked by Learning Support Service or Disability Service staff.

4.6
Coloured overlays are provided to reduce stress on the eyes due to reading difficulties with black print on white background.
5.
Types of assessment and or examinations which are in place in College 

It is not unreasonable for students to be informed about exactly what knowledge, understanding and skills are being assessed in any course assignment/examination. For example, if students are asked to write an essay, are they being assessed only on their knowledge and understanding of the topic or are they being assessed on their ability to write an essay? Depending on which faculty or subject area you are in and the subject being assessed the assessment criteria being used will vary. For students with dyslexia it is advisable that criteria for assessment are clearly explained. The assessment criteria for individual courses should apply to the marking of a dyslexic student's scripts. If written English skills are an important element of the course then these guidelines should be used alongside the criteria as a means of developing an individual's skills.

6.
Difficulties commonly faced by students with dyslexia 

These refer to difficulties in the acquisition and development of academic abilities. Performance is usually slow and/or irregular in one or more areas. The most frequently reported difficulties are listed below: 

6.1
Reading 

· underdeveloped word development skills; 

· comprehension and retention difficulties; 

· slow reading rate and/or difficulty in modifying rate. 

Some students with dyslexia may experience apparent blank spots on the page or words merging or moving when reading. Such occurrences result in significant difficulties in completing reading tasks and comprehending and retaining large amounts of unfamiliar written material. 

6.2
Spelling 

· underdeveloped visual memory for words; 

· limited recall of spelling patterns; 

· letter sequencing errors. 

Students with dyslexia at higher education level have usually developed strategies for mastering new course-specific terminology. However, the fatigue or stress which often exists under examination conditions may result in misspelling of common words. 

6.3
Written Expression 

· inability to copy accurately; 

· inconsistent syntax, sentence formation and paragraph construction; 

· incorrect use of punctuation; 

· restricted vocabulary. 

Students with dyslexia may display poor written expression in the form of incorrect sequencing of words and/or an apparent disregard for writing conventions such as the use of upper and lower case letters. 

6.4
Mathematical 

· difficulty recalling the sequence of problem solving steps; 

· slow calculation rate; 

· difficulties in visual-spatial perception and organisation. 

Despite gaining entry to the higher education sector, students with dyslexia may continue to have difficulty with setting out problems coherently and distinguishing between mathematical signs such as  (-) and (+). 
6.5
Serial Learning 
· difficulty in recalling sequences of events or procedures. 

This problem affects the ability of the student to gain a sense of the order of events or to follow instructions, a formula or an experiment. 

6.6
Handwriting 

· incomplete letter formation; 

· inappropriate spacing of words; 

· slow writing rate. 

Specific learning disabilities may cause students to develop a faulty pen grasp or awkward writing position. These may contribute to fatigue and lack of confidence in written exercises. 

6.7
Study Skills and Organisation 

· slow rate of task completion; 

· daily and long term time-management difficulties; 

· inadequate note-taking and summarising skills; 

· difficulty locating and integrating information; 

· difficulties memorising material. 

Students with dyslexia may have difficulties assessing how long a task or journey will take. For tertiary students, this may result in lateness with assignments or for lectures or examinations. Limited study and organisation skills may also contribute to stress levels, anxiety and/or variable test performance. 

As a result of any one or a number of these academic difficulties, students with dyslexia may have problems maintaining consistent performance rates. 
7.
Particular difficulties students with dyslexia may encounter in the exams and suggested solutions.

7.1
Reading the questions correctly. Imagine how difficult it is for a student who reads:

I  den tify t heben fits ofde leg ation forbo thethe or gan   is  at ion an ditsemPloyees an dout l ine th ereson sfo ran   lac  kof  de gation th at myocur ffrom th eit her pesuriors o rsubdinor ates p e  r sp ecive

when the following is what was actually written on the exam paper

Identify the benefits of delegation for both the organisation and its employees and outline the reasons for any lack of delegation that may occur from either the superiors or subordinates perspective

Solutions: Format of exam paper: It is easier for a student with dyslexia to read documents in 1 ½ line spacing and Arial Size 14 print. 

Print the examination paper on one side only and enhance the size of the font if requested. This already happens in College when requested.

7.2
Contrast - The level of contrast on the exam paper can make reading difficult as black print on a stark white background is particularly tiring for some students.   

Students who have a visual difficulty (Irlen’s Syndrome) in addition to a specific learning difficulty will be allowed to use colour overlays in examinations.

7.3
Mind mapping - It is preferable that students with dyslexia are allowed a spare examination booklet where they can jot down thoughts that come into mind and also plans for answers while writing.  These booklets should be handed up with their formal answer book and may prove helpful to all examiners who have the difficult task of deciding whether or not a student really understands the concepts and has the necessary knowledge to pass the paper.

8.
Typical Mistakes made by students with dyslexia in written work

· bizarre or inconsistent spellings even of 'common' words e.g. said, what, when. 

· incorrect use of homophones e.g. hear and here, there and their. 

· omission or transposition of letters, syllables and words e.g. siad for said. 

· poorly constructed sentences e.g. very long rambling sentences with no punctuation. 

· tenses are used incorrectly and inconsistently. 

· vocabulary is restricted or poor.

· structuring ideas in a systematic way is more difficult. 

8.1 General information for marking assessed papers and examinations of students with a specific learning difficulty (dyslexia).

Oxford Brookes University Guidelines on Marking Examinations scripts for students with dyslexia advise the following:

· read fast, looking for ideas, understanding and knowledge. 

· ignore mistakes in punctuation, spelling or grammar - do not comment on these mistakes unless part of the assessment criteria. 

· do not penalise poor handwriting. 

· write legibly and use uncomplicated English. 

· explain clearly any comments made.

· be sensitive towards individuals and their work as many dyslexic students will have experienced negative reactions throughout their educational lives. 

8.2
Further points to consider when marking assignments/thesis:

· do not use a red pen for corrections (because of negative associations). 

· discuss with the student which errors s/he would like you to identify (s/he may only want certain spellings correcting). 

· select poorly phrased / expressed ideas for the student to rewrite. 

· if marking on ideas alone, tell the student.

· try to highlight what a student has done well and indicate why it is good. 

Further information on how to support students with dyslexia in learning effectively in third level education can be found on the TCD Disability web page at http://www.tcd.ie/disability/tslearning.htm
notes for examiners – assessment of students who are deaf or have significant hearing difficulty in examination and assessment situations

Introduction

The purpose of this document is to raise awareness amongst examiners if they are having difficulty correcting an examination script of a student who is deaf or having significant hearing impairments. This document does not ask examiners to compensate these students by giving them additional marks because they have a disability. It asks examiners who are having difficulties correcting an assessment/examination script to understand that even with additional supports put in place in examinations the student’s disabilities may prevent them from reaching their full potential. These students can be reasonably accommodated in the assessment and/or examination situation by adapting the assessment and/or examination conditions. 

For the purpose of this document and all College policies relating to students with disabilities, a reasonable accommodation might be any action that helps alleviate a substantial disadvantage. Making a reasonable accommodation might involve changing procedures, modifying the delivery of the course taken, providing additional services (e.g. examination arrangements, an Irish Sign Language Interpreter), or altering the physical environment.

All students who are deaf are individuals and have individual needs. No single booklet can provide a set of definitive rules that will work in each situation with each student who is deaf. The guidance in these notes should help you understand the basic issues facing students who are deaf being assessed and/or examined in College. This booklet will also assist you when you are marking an examination script of a student who is deaf. This leaflet is available in electronic format at:

http://www.tcd.ie/disability/services/exam_arrangements.php
1.
How do d/Deaf and students with significant hearing impairments communicate?

Deaf and students with significant hearing impairments use a variety of communication methods to gain access to education. Some students use Irish Sign Language (ISL), and others may use lip-reading and the services of a note-taker to be able to follow what is being said. Students with significant hearing impairments may require specialist equipment such as a hearing aid and others may not seem to have any additional needs at all. The communication methods d/Deaf or students with significant hearing impairments use vary according to when they became deaf, their parental and social background, and their schooling. Most d/Deaf people use a variety of communication methods, sometimes simultaneously. No communication method used by d/Deaf and people with hearing impairments is inherently better or more effective than another – it depends on the individual and the precise nature of their hearing loss.

2.
English is a second language for some deaf students 

For many students who were born deaf English is their second language; Irish Sign Language (ISL) being their first. However, unlike other students studying foreign language they cannot be immersed in the language around them for they cannot hear it. 

3.
What is ‘reasonable accommodation’?

The purpose of alternative assessment strategies is to minimise the impact of the student's disability upon assessment performance. It is designed to place such students on a more equal footing with non-disabled students, not to give them any additional advantage. Students who require and undertake assessments with effective alternative assessment strategies do perform better than without such strategies. Such improvement in performance outcome is a reflection of the student's actual academic abilities, whereas a poorer performance outcome under conditions of inadequate provision is usually a reflection of the student's disability. 

The objective of this document is to give the reader an understanding of the issues that face students who are deaf in education. It explains the reasonable accommodations that can be put in place to assist students in their education; it addresses the problems students encounter in the assessment and examination systems used in College and finally gives some guidance notes on the correction of examination/assessment papers for those examiners who have difficulty correcting such papers.

Further information on how to support students who are deaf and students with significant hearing impairments effectively in third level education can be found on the TCD Disability web page at:
http://www.tcd.ie/disability/information/for_staff/supporting_deaf_students.php
4.
Who will be granted additional supports in College Examinations?

A student stating they are deaf or have a significant hearing impairment will be granted additional supports or more commonly referred to as alternative assessment in examinations if they are able to provide medical evidence confirming they are deaf or have a significant hearing loss.

Students are assessed by their Disability Officer and alternative assessments are agreed using standards set down in ‘Guidelines for students and staff on the modification of examination and assessment arrangements for students with disabilities’.

5.
What specific alternative assessment arrangements are generally given to students who are deaf or have significant hearing impairments in College examinations? 

Students who are deaf or have significant hearing impairment may be entitled to:

5.1
Identification in examinations as a student who is deaf – a stick on label will indicate that this student is deaf. This will refer examiners to these Notes via a web address:
http://www.tcd.ie/disability/services/exam_arrangements.php
5.2
Additional time - an extra 10 minutes per hour is normally granted. The reason for granting this accommodation is that the student will require additional time to read and understand questions in an examination paper. Alternatively, they may need additional time to complete their responses.

5.3
Alternative Examination Venues – students receiving additional time are accommodated in a venue away from the main centre to allow for additional time and to avoid disruption.

5.4
ISL Readers – for some students who are deaf an ISL interpreter may be required to read the questions, so the student clearly understands what is being asked in the question(s).

5.5
Proof reader - due to English being a second language for some students and the fact that they have to provide answers in English there is a need to allow time at the end of each examination for a proof reader to review answers and work with the student to ensure answers are written in understandable language to the examiner.

6.
Types of assessment and or examinations which are in place in College 

It is not unreasonable for students to be informed by the Lecturer/Examiner about exactly what knowledge, understanding and skills are being assessed in any course assignment/examination. For example, if students are asked to write an essay, are they being assessed only on their knowledge and understanding of the topic or are they being assessed on their ability to write an essay. Depending on which faculty or subject area you are in and the subject being assessed the assessment criteria being used will vary. 

7. Difficulties commonly faced by students who are deaf in education.

1. Difficulty in reading for meaning, including lecture notes, assignments and reference texts.

2. Difficulty in producing discussion in depth, or discursive elements of an assignment, particularly where they depend upon abstract thinking rather than practical observation.  Many would be more confident in Irish Sign Language than English.

3. Restricted vocabulary shown by:-

· Acceptance of particular words as having fixed meanings relating only to previous experiences

· Understanding and use of a far more limited range of words than one would expect

· Difficulty and/or delay in absorbing and using 'new' technical terminology or the application of everyday words in specific technical contexts.

4. Misinterpretation of information which is presented, particularly where there is possible ambiguity in terminology or phraseology.

5. Incorrect verb endings and spelling mistakes in written work. 
6. Errors in syntax - e.g. incorrect word order, words missed out, or included unnecessarily and other abnormalities in the use of English.

7. Inappropriate or what appear to be immature styles of writing in assignments.

8.
Guidelines for Marking Deaf Students' Work (assignments and examinations)

The following should be seen as a means of awarding marks that reflect the student's understanding of the subject rather than the level of their linguistic skills. Deaf students would benefit from appropriate comments from examiners. Deaf students are encouraged by Disability Services to seek feedback from examinations. This allows them to critically analyze their work and to meet the criteria set down by examiners. 

If possible, mark the work using two different coloured pens: one for comments about the material and the use of ideas, the other for comments about spelling, grammar, organization of material, linguistic expression etc. If using this recommendation, please state which colour represents comments etc; 

· Wherever possible, the mark recorded for the piece of work should be the mark awarded on the basis of the material, argument and analysis etc.

· Do make constructive comments about both the factual content and the use of language. Explain what is required or what is wrong.

· If you choose to mark the content only and to ignore spelling, grammar, punctuation and syntax etc, let the student know that you are doing so.
· If possible, discuss the piece of work with the student.  A sign interpreter can be booked for a special tutorial to facilitate this.

· Check the student’s level of understanding of the technicalities of language and presentation; sometimes there is conscious knowledge but an inability to use it; sometimes there is no conscious basic knowledge. Discuss the level of correction that the student will be able to use and what reference books the student might find useful. 

If the student has no conscious awareness of how English is used in academic contexts - you will need to talk through the errors in the course work and explain why the corrections are necessary.
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